This pilot study aims at integrating a socio-pragmatic concept, Cooperative Principles, into an experimental writing project on the genres of comparison and contrast. It reports on a six-week study of five undergraduates voluntarily recruited in a university located in central Taiwan. In surveying their writing momentum before and after the instilments of relevant knowledge needed for these genres of English writing, the researchers conformed to the qualitative paradigm, collecting the Pretest and Post-test writing products, distributing B2-and C1-leveled CEFR self-assessment questionnaires over the first and last class sessions, conducting a self-reflection questionnaire survey at the last session, and keeping a reflexive journal to trace the learning momentum of each of the five participant. The instructional process was not entirely lecture-oriented; the participants were encouraged and guided to construct knowledge in each of the class-based activities.
deficiency to develop comparable tests from the CEFR, however, the CEFR is still believed to be "a heuristic device rather than a prescriptive one, which can be refined and developed by language testers to better meet their needs (Weir, 2005, p.298; Cited by Shaw & Weir, 2007, p.1) ." These underlying features of the CEFR are deemed consonant to the research and pedagogical design of this study.
Research Design and Implementation
Qualitative researchers, according to Denzin and Lincoln (2000) , "study things in their natural settings, attempting to make sense of, or interpret, phenomena in terms of the meanings people bring to them (p.2)". Aiming to explore the effect of Cooperative Principles on L2 learners' writing through the genres of comparison and contrast, the researcher conformed to the qualitative research paradigm (Janesick, 1991; Merriam, 1998; O'reilly, 2005) , selecting five "information-rich cases for study in depth (Patton, 1990, p.169 In addition to the selection of participants, the researcher utilized ethnographic techniques (Merriam, 1998; Nunan, 1992; O'reilly, 2005; Patton, 1990) Over the first week, the researcher borrowed the CEFR Self-assessment Checklists for both Level B2
and Level C1 for the purpose of pinpointing the existing strengths and deficiencies of these five participants. Immediately following that, each participant was required to complete the Pre-test writing within the maximum length of 40 minutes. Four participants used up the full duration of 40 minutes, while it took less than 30 minutes for the only participant, Lily, to complete the Pre-test.
Over the following week, the researcher introduced the concepts of the block pattern as well as the alternating pattern, one pivotal set of writing constructs relevant to the genres of comparison and The participants were gradually led altogether to incorporate the patterns instilled over the previous week into these two newly-gained maxims, and they afterwards worked together to meaningfully create, delete and allocate their responses to this given agenda. In the end, all of the six participants agreed upon employing the block pattern to illustrate two of the major theses: leadership and execution, under the former of which they expounded on the significance of delegating and amplifying employees' strengths. For the second thesis, they originated two themes for further elucidation: problem-solving and efficiency.
The next week, the Maxim of Quantity and the Maxim of Quality were introduced, and the researcher gave a systematic outline of the advantages and fallacies of using each of the four maxims. All of these preliminary instructions were conducive to the last instruction on the concept of analogy over the fifth week. After learning the essences behind analogy, the participants were instantaneously given a task where they all needed to apply analogy in a mind-mapping application.
After five consecutive gatherings, the participants had thus acquired skills to write more relevantly, consistently and concisely. Over the last session, they were firstly required to fill in both levels of the CEFR checklists so as to trace and verify their learning progress. Then they were immediately asked to complete the Post-test within the maximum length of 40 minutes, which was exactly the time constraint on the Pre-test. In comparison, a stark contrast emerged was that each of the five With the underlying pragmatic framework of Cooperative Principles in mind, the participants found it fairly accessible to offer substantive critiques on their own writing products. More details pertaining to course proceedings and instructions within these six weeks could be found in the following table. On top of the aforementioned information, another research instrument was a qualitative selfreflection questionnaire oriented towards the participants' self-reflection. The questions and essences behind the questions could be observed in Table 3 . The construction and corresponding essences of interview questions were based upon by Janesick's (1991) suggestion as the theoretical underpinning. The researcher, in addition to up-close observations of each participant, also kept a reflexive journal noting the undertakings of each session.
All these sets of data were carefully cross-referenced and interpreted by means of content analysis (Patton, 1990) , which marked the procedures of coding, categorization, description, and interpretation. Apart from the content analysis, the constant comparative method (Butler-Kisber, 2010; Glaser and Strauss, 1967; Lincoln & Guba, 1985) were additionally used to compare elements and sub-categories emerging during the process.
Findings
In the following section, the results are presented in response to the research questions: "How do
Cooperative Principles assist L2 learners in their own writing?" and "What is the essential construct needed for these two genres of writing, comparison and contrast?" Through a closer look at the triangulated sources of data, two primary facets are generated: brandnew pedagogical underpinnings and transparent learner momentums. Details pertaining to each facet are depicted as follows:
Facet One: Brand-new pedagogical underpinnings
